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[bookmark: _Toc33534592]Introduction
There is a moral crisis in business in the United States.  This moral crisis results in billions of dollars in economic losses, damaged corporate reputations, irreparable damage to careers, and a lack of trust in the institution of business (Wu, 2016).  Further, business leaders are held personally responsible for ethical failures in business.  In January of 2020 the former CEO of Wells Fargo accepted a lifetime ban restricting him from working in the banking industry and agreed to pay $17M in fines for his role in the banks fake accounts and sales misconduct scandal (Tappe, 2020) This toxic ethical environment must inevitably lead professionals to contemplate why any serious moral person would embark upon a career in business.  And, once in the profession of business, why be ethical (Hooker, 2007).  
Speak with virtually any business professional or business owner and you will learn that most, if not all, have a story illustrating Thucydides principle “the strong do what they can and the weak endure what they must” W.  There are countless stories of business misconduct which resulted in unpaid invoices, unjust termination, small business failure, and other business decisions that seem unfair.  So why would a moral person enter the business profession?  This gives rise to the belief that if only a business professional had been more cutthroat their small business may have survived or had a person only been willing to gossip about a coworker they may have received a competitive promotion.
The complexity of moral dilemmas faced by business leaders are certain to increase as technology advances.  Emerging trends in business that will require moral attentiveness include artificial intelligence, the internet of things (IoT), genetic research, big data, personal conduct on social media, family responsibilities discrimination, and technology privacy.  It is therefore imperative that university business programs provide our graduates with the skills to identify and address ethical considerations.
Why then would Christ followers undergo the rigorous academic preparation required to succeed in the business profession (Longenecker, McKinney, & Moore, 2004)? And, how can universities that are committed to the Integration of Faith and Learning model (IFL) effectively prepare future business leaders to participate in a system that is demonstrably corrupt (Sites, Garzon, Milacci, & Boothe 2009)?  Additionally, research indicates that perceptions lead to behavior (Dijksterhuis & Knippenberg, 2005).  To answer these questions it is important to understand the ethicality of future business leaders so that the future behavior of these business leaders can be anticipated (Bakker, Groenewegen, & Hond, 2006).
	Beyond avoiding scandal, protecting shareholder wealth, and minimizing damage to stakeholders, having a comprehensive understanding of ethics and ethical decision making may impact the organizations in which undergraduate business students will become employees and managers.  In order to understand how business programs can impact business professionals educated at faith based universities and public universities, we must understand the ethicality of undergraduate business students (Elkin & King, 2009).  Once the ethicality of undergraduate business students is understood, the influence that the type of higher education institution exerts on undergraduate business students can be measured.
	Developing a foundational understanding of the ethicality of undergraduate business students in the US and subsequently understanding the impact of ethics education in US business schools will be of benefit to many universities, organizations, and business professionals.  Among those that will benefit from this research are multi-national corporations, business organizations in which business school graduates will be employed, university business programs in which undergraduate business students are educated, business managers, and business faculty developing curriculum at faith based and public universities (Armstrong, Ketz, & Owsen, 2003). These organizations will benefit by developing informed insight on the role that the type of institution at which future business leaders study will have on the ethicality of those future business leaders.
[bookmark: _Toc33534593]	The literature on this topic indicates that ethicality differs based on demographic characteristics of individuals and that these differences matter when developing curriculum for ethics training within business programs (Elias, 2004) .  The evidence for differences in the ethicality based on demographic characteristics is strong but no comparison has been done to examine the difference between undergraduate business students studying at faith based universities and public universities (Elkin & King, 2009).  This is the gap that I intend to address in this study.  I am interested in this topic because it is important to understand how the effect of the Integrated Faith and Learning model practiced at faith based universities in combination with ethics coursework at faith based  universities influences the ethicality of undergraduate business students and how the ethicality of those students compares to the ethicality of undergraduate business students educated at a university that is not faith based and that does not include ethics in the curriculum.
Statement of the Problem
	It would be useful to understand how undergraduate business students studying at faith-based universities and public universities in the United States perceive ethical issues.  Moreover, understanding the ethicality of undergraduate business students by demographic characteristics is relevant to this study (Elkin & King, 2009).  Although previous research has shown that ethicality varies based on demographic characteristics no comparison has been done to examine variances in ethicality based on the type of university students attend.  This study will address that gap in the literature.  Therefore, the research problem for this study is to measure and compare and contrast the ethicality of undergraduate business students studying business at a faith-based university and a public university to determine if the type of institution at which future business leaders are educated effects the ethicality of undergraduate business students.
[bookmark: _Toc33534594]Purpose of the Study
	The purpose of this study is to determine the foundational ethicality of undergraduate business students studying at faith-based universities and public universities in order to better understand the ethicality of these students.  This study will then compare the ethicality of undergraduate students by demographic characteristics.  Moreover, this study will assess the influence of the IFL model on the ethicality on undergraduate business students.
[bookmark: _Toc33534595]Significance of the Study
[bookmark: _Toc33534596]	This study is significant to educators because this study will inform how curriculum is developed and ethical decision making is reinforced in the classroom, business managers because understanding which type of institutions employees attended will indicate the ethicality of employees.  This study is important to researchers in that it adds to the body of existing research a new element to examine.  Finally, undergraduate business students will benefit from this study in that they will understand how the type of university students choose to attend will impact that student’s ethicality.  	Comment by Annette M Nemetz, PhD: Add one or two sentences on why it is significant to these audiences.
Research Design
	The study examines only undergraduate business students and uses a two-stage sampling design.  For the purpose of this study, the sampling design will be to identify a faith-based university (GFU) and a public university.  In the second stage I will obtain a cluster sample of undergraduate business students at each university.  Students will be profiled according to gender, age, religiosity, and years of study.  This is a quantitative study and a survey will be used to collect data.	Comment by Annette M Nemetz, PhD: Add that it is a quantitative study and that you will be using a survey to collect data.
[bookmark: _Toc33534597]Research Question
[bookmark: _Hlk33519695]	Are there differences in the ethicality of undergraduate business students studying business at faith-based universities compared to students studying business at public universities within the US and how does ethicality vary based upon individual demographic characteristics?	Comment by Annette M Nemetz, PhD: Reword as a comparison/variation. E.g. Are there differences in the ethicality of undergraduate business students studying at faith-based universities compared to undergraduate business students studying at public universities and how does ethicality vary based upon individual demographic characteristics? 
H1: There will be a difference in ethicality on ethical issues such that older individuals will have a higher degree of ethicality.
H2:  Years of study in the University will impact the ethicality of individuals such that students with more years of study will have a higher degree of ethicality relative to students with fewer years of study.
H3:  There will be a difference in the degree of ethicality based on gender such that females will have a higher level of ethicality than males.
H4:  There will be a difference in the ethicality of individuals based on religiosity such that individuals that demonstrate greater religiosity will have a higher degree of ethicality than individuals that demonstrate low levels of religiosity.
H5:  The type of institutions at which a student studies will affect the ethicality of students such that students that attend faith based institutions  which include ethics in the curriculum will have a higher degree of ethicality than students that study at a public institution which does not include ethics in the curriculum.	Comment by Annette M Nemetz, PhD: Affect not effect	Comment by Annette M Nemetz, PhD: Note that this is a modifier so you’ll need to make sure that the public univ does not have ethics in its curriculum. GFU does.	Comment by Brennan Williams: Understood.
H6:  Students with previous ethical training will have a higher degree of ethicality than students with no previous ethical training.
[bookmark: _Toc33534598]Assumptions and Limitations
· I assume that all participants are honest in their responses.
· This study makes the ontological assumption that all participants experience the same reality.
· This study assumes that the researcher is independent from the participants.
· This study assumes that the researcher does not influence the values of participants.
· This study assumes that the findings are generalizable to a broader population.
· This study assumes that causality is linear and that the type of institution at which undergraduate business students study influences the ethicality of those students.
· This study is positivist in its methodological stance and logically deductive; this study accepts the assumptions of positivism.
· This study assumes that the population from which the sample is drawn is normally distributed.
· This study assumes that perceptions of participants are independent from one another.
[bookmark: _Toc33534599]Limitations
· Due to the size of the university at which I will conduct my research the sample size for this study will be limited.
[bookmark: _Toc33534600]Definition of Terms
· Ethics problem: Andrew Gelman defines an ethics problem as a situation that will benefit you or a cause that you support, while causing harm or reducing the benefit to another, and is in violation of a rule (Gelman, 2011).
· Ethicality:  A construct determined by a student’s score on the Ethicality Scale developed by Peterson and Albaum (2010).  A higher score is indicative of stronger ethicality.
· Gender:  Male or female.
· Years of study:  The number of years spent as an undergraduate business major.
· Integration of Faith and Learning: Integration of faith and learning is defined as applying spirituality to course content and the learning of skills throughout the learning process (Sites, et al, 2009).
· Religiosity:  Is defined by regularity of attendance at a religious event (Conroy and Emerson, 2004).
· Age: Chronological age at the time of the survey.
[bookmark: _Toc33534601]Expected Findings
	I expect to find that ethicality will vary based on the gender, years of study, religiosity, age, domestic or international status, employment status, and the type of university attended by undergraduate business students.
[bookmark: _Toc33534602]Chapter 2: Literature Review
[bookmark: _Toc33534603]Introduction
There is an ongoing ethical crisis in business (Kadre, 2011).  Over the last thirty years, there have been numerous scandals within the business world (Salem, 2003; Töpfer, 2013).  The organizations within which ethical failures occur are some of our most successful and well-known firms with names such as Xerox, Enron, Arthur Anderson, and Volkswagon (Elias, 2004; Salem, 2003).  The lives and reputations of employees have faced significant damage as the various scandals have unfolded and these ethical failures result in stakeholders losing billions of dollars.  In 2002, the Brookings Institute estimated that the WorldCom bankruptcy alone cost the U.S. economy thirty-five billion dollars (Graham, Litan, & Sukhtankar, 2002). Moreover, the credibility of business professionals has been harmed and business is now considered a “scourge” by many in society (Floyd, Xu, Atkins, & Caldwell, 2013).	Comment by Brennan Williams: Green font indicates that the reference information is in Zotero and original lit review.
	Globalization has magnified the potential effect of ethical failures in business with many corporations operating internationally (Wagner, 2001).  The economic scale, political consequence, and cultural outcomes of an ethical failure in a multi-national corporation will affect managers and employees in multiple countries.  Further, managers in multi-national corporations originate from countries with different ethics training requirements and value systems (Salin, Manan, Kamaluddin, & Nawawi, 2017).  
[bookmark: _Hlk33175522]	The literature indicates that there are three components to ethicality (Allmon, Chen, Pritchett, & Forrest, 1997; Conroy & Emerson, 2004, 2004; Kohlberg, 1963; Rest, Turiel, & Kohlberg, 1969).  The first component is the moral development of the individual (Piaget, 1932; Rest et al., 1969).  Each individual in business has a unique ethical profile and level of moral development.  The second component is whether an individual has received ethics training (Coleman & Mahaffey, 2000; May, Luth, & Schwoerer, 2014).  Age, gender, and religiousity form the third component (Shepard & Hartenian, 1991).  This literature review examines historical and contemporary research in these areas of study.
[bookmark: _Toc33534604]Conceptual Framework
	Ethics theory is typically divided into  consequentialist theories, (Utilitarianism) the ethical consequences of particular actions; non-consequentialist theories, (Kant’s Duty Based Approach) (Derry & Green, 1989; Hasnas, 1998) the intentions of the businessperson making ethical decisions about particular actions; and, agent-centered theory (Virtue Framework) that is more involved with the ethics of the businessperson and less concerned to identify the morality of particular actions (Arjoon, 2000).
	Subjective and objective ethical responsibility are two dimensions of ethicality that merit attention (Gong, 2008). Objective responsibility includes the responsibility to someone, or some collective body, which is accountability and responsibility for certain tasks, subordinate personnel, and goal achievement or known obligation.  Objective responsibility ethics comes from external sources or the “external code of ethics.”  Subjective responsibility comes from within ourselves; our values and our beliefs.  This comes from socialization and experiences (Joyner & Payne, 2002).  This is the “inner code of ethics.”
[bookmark: _Toc33534605]Review of the Problem
Floyd, Xu, Atkins, and Caldwell (2013) argue that unethical conduct is now a crisis in business and on university campuses.  There is evidence that suggests that more than one-half of business students admit to dishonest behavior but less than five percent of business school deans surveyed believe that this dishonesty is a problem at their schools (Floyd et al., 2013).  Further, the AACSB has resisted the urging by business experts and deans to address ethics training as part of the accreditation process.   The common approach used by universities is to marginalize ethics training by teaching ethics units within existing curriculum.  This results in an inconsistent approach to a complex and nuanced topic.  Floyd et al. (2013) further report that many faculty agree that this is not an effective approach for preparing students to make moral decisions.  The consequence of failing to prepare ethical business students is that business is now perceived as a scourge.  The researchers note that business leaders at the center of many recent scandals are graduates of our best business schools, implying that even our best universities are failing to prepare capable ethical leaders.
Marques’ (2016) comments that the ongoing negative profiling of business schools in the U.S. as a result of the many instances of corporate greed, has led to a critical reevaluation of educational curricula (Marques, 2016).  Business leaders and the institutions which they lead are now perceived by the public as violators of community standards of virtue.  Society, in  the United States, now has a lower tolerance for immoral corporate actions, and it is imperative that universities prepare students for “a way of thinking and acting that is more empathetic, to enhance their appreciation for both service and learning” (Marques, 2016, p. 279).  The author proposes moral awareness projects as an approach to improving empathy in business leaders.   The author found that moral awareness projects effectively improved empathy in students and social engagement.  The author is suggesting but does not explicitly state that increased empathy will result in a higher degree of ethicality.  Examples of moral engagement projects include poverty alleviation, child health and welfare, animal welfare, environmental responsibility, and homelessness. The important distinction between business ethics and personal morals is useful in clarifying the definition of business ethics (Lovett & Woolard, 2016).  This is consistent with Simms and Simms (1991) belief that morality cannot be taught, but that students can be sensitized to ethical matters.	Comment by Brennan Williams: The author is suggesting but does not explicitly state that increased empathy will result in a higher degree of ethicality.
	Comment by Annette M Nemetz, PhD: I would include what you just said.
Sims and Sims (1991) describe business schools as reactive in the face of the emerging ethical crises of the 1980’s and early 1990’s.  They state that perceptions of ethical conduct are conditioned by the context in which they occur but recognize the emerging business challenge of inadequately prepared business practitioners.  Further, Sims and Sims suggest that a more effective approach for developing a curriculum which includes courses in applied business ethics would be to identify ethical and moral issues facing individuals and organizations (Sims & Sims, 1991).  
[bookmark: _Toc33534606]Moral Development
Marques (2016) comments that “the negative profiling of business schools in the U.S. during the past decade because of the many instances of corporate greed, has led to a critical reevaluation of educational curricula” (Marques, 2016, p. 279).  Business leaders and the institutions which they lead are now perceived by the public as violators of community standards of virtue.  Presently, society has a lower tolerance for immoral corporate actions and it is imperative that universities prepare students for a way of thinking and acting that is more empathetic, and to enhance their appreciation for both service and learning (Marques, 2016).
[bookmark: _Hlk33367499]Undergraduate business students will lead business organizations and institutions in the future, consequently, there is strong interest in the ethicality of those students (Allen, Bacdayan, Berube Kowalski, and Roy, 2005).  Further, the ethical crises that have caused substantial damage to our economy have shaken public confidence not only in business leaders but also the universities that have prepared those business leaders (Allen, et al., 2005).  This skepticism is amplified by a phenomenon described by Giacolone and Promislo (2013) as the stigmatization of goodness.  The stigmatization of goodness disparages virtue and vilifies people that need help.  Fundamentally, students arrive at universities morally broken and suspicious of those leading ethical lives because students are influenced by materialism, the pursuit of power, and the “win at any cost” values of business culture in the US (Giacalone and Promislo, 2013).
Thus, it is imperative to understand the process through which students develop a moral compass that enables those students to sense the existence of a moral dilemma, chose a course of action based on individual moral values, and execute that course of action.  To do so, previous research on moral development must be reviewed.
Kohlberg (1963) challenges the fundamental view within social psychology that individuals are moralized by society and states that the “problem of social psychology is the moralization of the individual by the society” and that “most social scientists have viewed moralization as a process of internalizing culturally given external rules through rewards, punishments, or identification” (Kohlberg, 1963, p. 8).  The author asserts that the end of the moralization process, internal ethical standards, must be considered.  Internal standards are not stamped onto a child by enforcing the prohibitions of the dominant culture but are the result of aging and maturing processes.  
Further, internal moral standards are the outcome of a set of transformations of primitive attitudes and conceptions (Kohlberg, 1963).  The transformations of primitive attitudes and conceptions accompany cognitive growth in each child’s perceptions and orderings of a social world with which that child is continuously interacting (Kohlberg, 1963).  The implications of this study are that “large groups of moral concepts and ways of thought only attain meaning at successively advanced ages and require the extensive background of social experience and cognitive growth represented by the age factor” (Kohlberg, 1963, p. 18). 
Rest, Turiel, and Kohlberg (1969) expanded upon Kohlberg’s developmental hierarchy of moral judgment and hypothesized that modes of moral thought above an individual’s own stage would be preferred to modes below that individuals current stage, and that modes of thinking above an individual’s current stage are increasingly more difficult to comprehend than stages  below. The researchers identified each subject’s dominant moral stage in a pretest then presented each subject with moral statements consistent with the levels of moral development.  It was found that subjects prefer concepts one stage above the subject’s current level of moral development to one stage below the subject’s level of moral development.
Adding to the work of Kohlberg (1963), Kohlberg and Hersh (1977) discuss the application of moral development theory then elaborate on how the theory impacts education.  The researchers provide a background of cognitive moral development theory and the researchers then review the stages and definition of moral development.  The authors contend that education is a moral enterprise stating “[v]alue issues abound in the content and process of teaching.  The interaction of adults and students within a social organization called a school results in human conflict no less so than does such interaction in social organizations labeled “families”” (Kohlberg & Hersh, 1977, p. 53).  Further, schools have not been regarded as institutions of moral development.  Responsibility for the moral development of students has remained with the family and the church. Society has avoided evaluating the efficacy of the institutions of family and the church at developing the cognitive moral development of students.  However, avoiding moral education in schools has not resulted in moral neutrality but a hidden curriculum that compels obedience to authority and, where moral values have been taught, they tend to be taught as a “bag of values” (Kohlberg & Hersh, 1977) unique to a particular culture or subculture.  These findings are consistent with the public perception that the education system, including universities, have not undertaken the task of developing the ethicality of students.  As the authors mention, moral preparation may well have been beyond the scope of the school system in the US but the consequence might be that business leaders are unprepared to demonstrate ethicality and society in the US is now looking to universities to address this dilemma (Allen, et al., 2005).
In the moral development process, the issue of moral values emerges, considerations of “right” and “good” must be addressed; this is the domain of moral philosophy.  The researchers suggest that a preferred approach is to focus on moral development with the intent to increase moral autonomy and “a more adequate conception of justice” (Kohlberg & Hersh, 1977).  Considering the traditional purpose of business education it is fair to ask if business faculty are prepared to discuss moral philosophy in the classroom and what impact a lack of preparation has on the moral development of undergraduate business students (Allen, et al., 2005).
Given the state of business ethics, as discussed in the surveyed literature, agreement is forming that moral development should be a mandatory part of the curriculum in business schools (Kracher, Chatterjee, & Lundquist, 2002).  The approaches suggested in the literature to address the ethics deficit in business culture include teaching students that they don’t have to “step on others” to succeed (Allmon et al., 1997, p.183), convincing students that cheating is uncommon and immoral (McCabe, Butterfield, and Trevino, 2006), and promoting a professional code of conduct (O’Boyle, 2011).  This code of conduct emphasizes that profit is a necessary but not a sufficient justification for a business enterprise (O’Boyle, 2011).
[bookmark: _Toc33534607]Demographic Differences in Ethical Attitudes
The reviewed literature suggests that the age, gender, religiosity, and years of study effects the ethicality of individual students.  McNichols and Zimmerer (1985) found substantial variation in individual attitudes toward ethics, and in opinions of society’s and the business world’s attitudes toward the subject of ethics; however, the source of these differences is unclear.  Therefore, the objective of this study was to investigate the differences in the acceptability of behavior based on sex of the respondent and of the individual exhibiting the behavior, strength of religious beliefs, and academic major (McNichols & Zimmerer, 1985).  The authors found strength of religious belief does affect perceptions of what behavior is ethically acceptable, but gender does not affect perceptions of what is ethically acceptable behavior.  The finding that religious belief does affect perceptions of what constitutes ethical behavior is consistent with the findings of Alleyne, Devonish, Allman, Chales-Soverall & Young Marshall (2010).
Several authors found significant differences in ethicality due to gender, religious commitment, and age such that women, older individuals, students with more years of study, and people that are religious have a higher degree of ethicality (Coelho et al., 2014; Alleyne et. al., 2010; Lane, 1995; Shepard & Hartenian, 1991)   Further, Alleyne et. al., (2010) found that men are more unethical in their ethical intentions than women.  However, there were no gender differences found in perceptions of an ethical situation and highly religious students are more inclined to recognize an ethical problem and hold higher ethical intentions.  The finding that age and gender positively impact ethicality support an earlier study by McNichols and Zimmerer (1985). 
[bookmark: _Toc33534608]Davis & Welton, (1991) found that years of study impacts the ethicality of students in that Students developed stronger ethicality as they advanced in their education.  The researchers acknowledge that it is difficult to determine whether the changes were caused by value transmission, value clarifications, moral development, or moral action (Davis & Welton, 1991).  However, the authors found that ethics training did not have an effect on ethicality and suggested that the maturation effect is potentially due to interaction with students trained in ethics or a peer effect caused by university culture.
Business Ethics Preparation
The consequence of the previously discussed ethical crisis in business is that ethics coursework lacks legitimacy (Rynes, Trank, Lawson, and Ilies, 2003) and is viewed as a marginal topic (Rynes et al., 2003).  This is unfortunate because “business programs provide the most appropriate, and perhaps only, opportunity to help students to understand the complexities of ethical decision-making within organizations, as well as assist them to develop more effective organizational ethics and compliance programs” (Coelho et al., 2014, p. 37).
	Researchers on the topic of business ethics preparation argue that the ethics deficit in business is a cultural phenomena (Allmon et al., 1997).  That cultures and sub-cultures form and influence the ethicality of both business professionals and business students (Jackling, Cooper, Leung, and Dellaportas, 2007).  The ethicality of business students is impacted in that they perceive unethical behavior in business as common.  The required response to this cultural dilemma is collaboration between managers and educators (Salin, Manan, Kamaluddin, & Nawawi, 2017).
	The three approaches for improving the ethicality of business students and business leaders identified in the literature are; a professional code of conduct ” (O’Boyle, 2011), ongoing professional development focused on ethicality (Jackling et al., 2007), and including ethics coursework in the curriculum of business programs in the US (Holley, Hajdari, Hummal, and Scibior, 2013).
	There is a connection between social capital and codes of ethics; “a professional code teaches and reminds its members of the specific virtues associated with that profession.  Since social capital is acquired through practicing the virtues, a professional code contributes to the social capital appropriate for persons in that profession” (O’Boyle, 2011, p. 23).  Consequently, the MBA Code was developed as a code of conduct for business professionals.  One group of authors expressed concern that a clear set of ethics expectations has not been developed for business professionals, asking how a lack of concern for professional standards would be viewed in the professions of medicine or law (Rynes et al., 2003).  While it is beyond the scope of this study; it should be noted that there are clear standards and certifications within the business disciplines, such as for accountants and financial advisers.
	Continuing professional development on ethicality, it is argued, would have a positive impact on business culture and, subsequently, would impact the perceptions of business students (Jackling et al., 2007).  Further, Marques proposes moral awareness projects as an approach to improving empathy in business leaders, and that moral awareness projects effectively improved empathy in students through social engagement.  Examples of moral engagement projects include poverty alleviation, child health and welfare, animal welfare, environmental responsibility, and homelessness (Marques, 2016).
Universities that include ethics coursework in their curriculum tend to develop a stand-alone class or require that ethics is a required component of all classes.  Holley, Hajdari, Hummal, and Scibior (2013) argue that the choosing between a standalone ethics course in business schools or including ethics education broadly across the entire curriculum is not the correct approach to ethics training in business schools.  Framing the approach as “either/or” signals that ethics is compartmentalized as a subject or not substantially relevant to justify a standalone class.  The implication is that ethics should both be taught as a stand-alone class and should be reinforced in every other class.
The literature on ethics preparation within business schools in the US exposes numerous considerations.  Harbour (2012) asks what role classic and contemporary scholars have in informing the current debate on moral reasoning and offers suggestions for including both classic and contemporary philosophers in ethics curriculum.  Harbour then poses the question, “do we primarily want to expose students to the thinking of classic and contemporary thinkers, so that students will be able to place, analyze, and critique arguments of others-or, primarily, do we want them to develop their own ethical voices”(p. 18)?  Improved ethicality should result in improved moral decision making.  However, moral reasoning is a rich philosophical topic, while the importance of ethical preparation is clear, finding the appropriate balance is valuable.
However, the effectiveness of ethical preparation is unclear.  Several researchers empirically demonstrated that the inclusion of ethic preparation did improve the ethicality of students (Welton et al., 1994; Atesh, Ward, and Baruah, 2016; Wurthmann, 2013; Gu and Neesham, 2014).  While several researchers did not find that ethics preparation resulted in a higher degree of ethicality (Conroy and Emerson, 2004; Allen et al., 2005).  In fact, Allen et al. (2005) found that ethics training weakens ethicality.  This topic warrants further research but is beyond the scope of this study.	Comment by Brennan Williams: I will clean this up in Mendeley.	Comment by Brennan Williams: Same as above.
[bookmark: _Toc33534609]Summary
As previously stated, there is an ethical crisis in business in the United States which results in significant costs to shareholders, stakeholders, and society.  Universities are now beginning to recognize this crisis but are reactionary in the treatment of this crisis.  Moreover, there is not a unified approach among universities regarding how to address this crisis and there is limited cooperation between universities and industry to create an ethical business culture.
In business organizations in the US, goodness is even stigmatized and considered a threat to the profitability of the enterprise.  Further, in business there is no external moral code to guide professionals such as the external moral codes that exist in the disciplines of medicine and law.  Contemporary and historical literature regarding ethicality of business professionals indicate that characteristics may be associated with specific levels of ethicality.  Moreover, factors such as moral development, ethics training, and culturally imparted moral reasoning may affect a person’s ethicality.
  The literature reviewed in this study is inconsistent regarding the efficacy of ethics training.  One researcher even indicated that ethics training may weaken moral character.  Another author questions if business faculty are academically prepared to teach ethics considering the philosophical underpinnings of ethics, morality, and goodness.  However, it is also empirically demonstrated that ethics training results in increased moral efficacy, moral meaningfulness, and moral courage when compared to a control group.  The literature reviewed further suggests that faculty should reach beyond the discipline of business to examine how meaning is created and teach that business is a fully human activity.
The purpose of this study is to compare and contrast the ethicality of undergraduate business students at a faith based university where ethics preparation is provided to students and the ethicality of undergraduate business students at a public university that does not provide ethics preparation by including ethics training in the curriculum of that university.  The impact of ethics training on undergraduate business students and the impact of religiosity on ethicality have been studied.  However, the interaction between of ethics training and attendance at faith-based university has not been examined and compared to the ethicality of undergraduate business students at a public university that does not provide ethics training.
[bookmark: _Toc33534610]Chapter 3
[bookmark: _Toc33534611][bookmark: _Hlk33022186]Study Design
This study is a deductive quantitative study using primary data collected using a survey instrument developed and validated by previous researchers with the Author’s permission.  The sample size for this study is approximately 100 undergraduate business students.  The type of sample collected will be a cluster sample.  The study examines only undergraduate business students and uses a two-stage sampling design.  For the purpose of this study, the sampling design will be to identify a faith-based university; George Fox University (GFU) and a public university.  In the second stage, a cluster sample of undergraduate business students from each university will be obtained.  Students will be profiled according to gender, age, religiosity, and years of study at the university.	Comment by Annette M Nemetz, PhD: Authors’ permission	Comment by Microsoft Office User: Avoid I 	Comment by Annette M Nemetz: How will you randomize this?	Comment by Brennan Williams [2]:  Excellent point.  Perhaps a cluster sample is not required.  This eliminates the need for randomization.  My sample will be all UG students in the courses that I survey. 	Comment by Annette Nemetz: ok	Comment by Microsoft Office User: This paragraph is repeated later.	Comment by Brennan Williams [2]: Where?  Respectfully, I don’t see where it is repeated.	Comment by Microsoft Office User: Have you developed the categorial questions here? Or are you using another survey?	Comment by Brennan Williams [2]: I’m using a survey.
[bookmark: _Toc33534612]Research Question
Research questions for this study focus on the ethicality of undergraduate business students regarding the relationship between individual attitudes toward ethics in business and personal demographic characteristics.  This study compares the ethicality of undergraduate business students attending faith-based universities and a public university.  	Comment by Annette M Nemetz: Since this comparing faith and non-faith based institutions, should this be included here?	Comment by Annette Nemetz: Can you clarify what you mean by personal characteristics?
Therefore, the research questions are as follows:
R1: Are there differences in the ethicality of undergraduate business students studying business at faith-based universities compared to students studying business at public universities within the US and how does ethicality vary based upon individual demographic characteristics?	Comment by Annette M Nemetz, PhD: Reword as a comparison/variation. E.g. Are there differences in the ethicality of undergraduate business students studying at faith-based universities compared to undergraduate business students studying at public universities and how does ethicality vary based upon individual demographic characteristics? 
R2: Do individual personal demographic characteristics impact ethicality?
[bookmark: _Toc33534613]Definition of Study’s Universe	Comment by Annette M Nemetz, PhD: Make sure that your APA is cleaned up. Double-spaced for all lines, no extra line between paragraphs, no colons, all black font.
The empirical setting for this study is one faith-based university and one non-faith-based university.  The unit of analysis is the University.  The evidence used will be survey data.
[bookmark: _Toc33534614]Expected Sample Size
	The expected sample size for this study is 100 undergraduate students.  Due to the limited sample size appropriate mathematical techniques developed by previous research will be used to justify the sample.
[bookmark: _Toc33534615][bookmark: _Hlk33021065]Dependent/Independent Variables
	The dependent variable for this study is ethicality as defined by Peterson, et al. in an article from 2010 (Peterson, R. A., Albaum, G., Merunka, D., Munuera, J. L., & Smith, S. M. Effects of Nationality, Gender, and Religiosity on Business-Related Ethicality. Journal of Business Ethics, 96(4), 573–587)
The independent variables are university type, gender, age of student, years of study, and religiosity as defined by regularity of attendance at religious events.
[bookmark: _Toc33534616]Analytical Design
	In this study a Chi square test will be used to test goodness of fit, ANOVA will be used to determine whether there are any statistically significant differences between the means of the two groups, and multivariate regression analysis is used to determine the strength and the direction of the relationships between the independent variables and the dependent variable.  Cronbach’s alpha in the original study was 0.63.
[bookmark: _Toc33534617][bookmark: _Hlk33021660]Survey Instrument
The questionnaire I will use will consist of 27 Likert type items, the six items reflecting the student profile, and two items (academic classification and major field of study) to ensure that the sample is limited to undergraduate business students. 	Comment by Annette M Nemetz: How many students will complete the questionnaire? I am confused as to how you will be getting your cluster population. Would be helpful to be very specific on how you will include students or not include students. 	Comment by Brennan Williams [2]: I decided not to use a cluster.  This will be a simple sample.	Comment by Annette Nemetz: ok
Each of the 27 items will consist of a declarative statement and a six category, strongly agree to strongly disagree, rating scale.  Scale categories are labelled numerically from one to six from strongly agree to strongly disagree.	Comment by Annette M Nemetz: Awkward sentence structure: suggest “a six catetory rating scale ranging from strongly agree to strongly disagree”	Comment by Annette M Nemetz: This is confusing – not sure what you mean 	Comment by Brennan Williams [2]: 	Comment by Microsoft Office User: Say Scale categories are labelled numerically from one to six from strongly agree to strongly disagree.
	Comment by Brennan Williams [2]: Thank you.
[bookmark: _Hlk33021021][bookmark: _Toc33534618]Survey participants will be provided the following instructions
“We are interested in your opinion about, and attitudes towards, several different issues.  These issues are presented in the form of statements.  Please read each statement as it appears and then indicate the extent of your agreement or disagreement by circling the appropriate number that represents your opinion or attitude.  There are no right or wrong answers to these questions.”
The items used for this survey were derived from Peterson and Albaum and pretested by the authors.  Of the 27 original items only 12 will be used because 15 were designed for use in the capitalism and non-US component of the original investigation.  Consequently, the 15 items intended to investigate capitalism and the international component of the original study are not relevant to this research project.	Comment by Microsoft Office User: I think you need to explain this better.
The Survey Items
1.       Business behavior that is legal is ethical.
2.       Within a business firm the ends justify the means.
3.       If a manager in a company is discovered to have engaged in unethical behavior that results primarily in corporate gain (rather than personal gain) he or she should be terminated or fired.
4.       If a manager in a company is discovered to have engaged in behavior that results primarily in personal gain (rather than corporate gain) he or she should be terminated or fired.
5.       Top business executives should state in no uncertain terms that unethical behaviors in their companies will not be tolerated.
6.	It is important that ethical considerations be taken into account when designing company policy.
[bookmark: _Toc33534619]Expected Findings/Hypotheses
· Students attending a faith-based university that includes business ethics in the curriculum will have a higher ethicality score than students attending a non-faith-based university that does not include business ethics in the curriculum.
· Female students will have a higher ethicality score than men.
· Older students will have a higher ethicality score than younger students.
· Students with more years of study will have a higher ethicality score than students with fewer years of study.
· Domestic students will have a higher ethicality score than international students.
with a higher degree of religiosity as determined by regular participation in religious events will have a higher ethicality score that students with a lower degree of religiosity.
[bookmark: _Toc33534620]Research Plan and Budget
	I will conduct the survey at the non-faith-based university and a faculty member at the faith-based university will conduct the survey at the faith-based university.  I do not anticipate that this study will require funding.
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