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Dissertation Pre-proposal 

Research Topic
The general problem under investigation is the existence of De Facto Segregation and the ineffectiveness of American education for minority students, as substantiated by the widening education gap. This issue examines systemic factors, policies, and practices contributing to the observed disparities in academic outcomes between minority students and their non-minority counterparts. By addressing this general problem, the study aims to foster a comprehensive understanding of the challenges faced by minority students in accessing equal, equitable, and adequate educational opportunities.
For the purpose of this study, minority students include marginalized populations of African American, Native American, Hispanic, and Latino Students.  
Background 
American education for minority students has long been a topic of concern due to American history, Segregation, and the widening education gap. The dissertation background will provide an overview of the historical context, key issues, and relevant research findings related to this topic. Benson, Bryant, and Gezer (2020) posit that segregated schools, also known as single-race campuses (single race implies that an organization is populated by over 90% of students from one ethnic group), fail to provide students with the same educational opportunities as their white counterparts.
Historical Context
 	The United States has a complex history of racial Segregation and discrimination in education, from the era of Jim Crow law (Jim Crow law, any of the laws that enforced racial segregation in the U.S. South from the end of Reconstruction to the mid-20th century), to the landmark Supreme Court case of Brown versus the Board of Education in 1954. Kimberlé Williams Crenshaw, a law professor at the U.C.L.A. School of Law and Columbia Law School. Established Desegregation laws were intended to provide equal educational opportunities for all students. However, despite these legal advancements, the legacy of Segregation continues to impact many minority students' educational experiences.
Key Issues
A major issue that hinders progress in educational experiences for minority students is 
Segregation. Despite legal interventions, racial and ethnic Segregation persists in American schools. Minority students disproportionately attend schools with high poverty rates, fewer resources, and limited access to quality education. Residential patterns, school district boundaries, and tracking practices contribute to ongoing De facto Segregation.
As a result of De Facto Segregation in education, the academic achievement gap is another crucial issue discussed in this study. The ever-growing academic achievement gap is evidence of educational inequity in the United States. The widening education gap between minority and non-minority students is a significant concern. Numerous studies have consistently demonstrated disparities in academic achievement, standardized test scores, graduation rates, and college enrollment rates ( Bourdier & Parker, (2021); Brewer, Lubienski, & University of Colorado at Boulder, N. E. P. C. (2017); Coley, Spielvogel, & Sims, (2018); Gopalan, (2019). These gaps highlight unequal educational opportunities and outcomes.
Another issue discussed in this study is academic resource disparities for minority students.      Minority students often face resource disparities in their schools, including inadequate facilities, outdated textbooks, limited access to technology, and a lack of experienced teachers. Insufficient resources can impede their academic ability and contribute to the widening education gap (Adamson & Galloway, (2019); Bourdier & Parker, (2021); Danns, (2018); Rothstein, (2013).
In addition to these issues plaguing equity in education for minority students in America, 
Research suggests inequitable discipline practices are another feature of modern-day De Facto Segregation. Research indicates that minority students face disproportionately higher rates of disciplinary actions, including suspensions and expulsions (Benson, Bryant, & Gezer, (2020); Capers, (2018). Biases in disciplinary practices contribute to negative educational experiences and disengagement, further exacerbating the education gap for minority students.
Relevant Research Findings: Scholars and researchers have extensively studied the relationship between American education for minority students and the widening education gap (Gopalan, (2019).Reardon, (2016); Rothstein, (2015). Existing literature has highlighted factors such as unequal access to quality education, socioeconomic disparities, cultural biases, and systemic barriers contributing to the observed differences (Saporito, (2017); Schleimer, Buggs, McCort, Pear, Biasi, Tomsich, Shev, Laqueur, & Wintemute, (2022); Stern, (2021).
Studies have also investigated the effectiveness of various interventions and educational policies addressing these issues (Morgan, Woods, Wang, Hillemeier, Farkas, & Mitchell, (2020); Reardon, (2016); Rothstein, (2019); Taylor, Anderson, & Frankenberg, (2019)). However, the efficacy of these interventions has been varied, with some failing to achieve the desired impact in narrowing the education gap.
Understanding the background and context of American education for minority students and the widening education gap is crucial for developing targeted strategies and policies that promote equality and equity in education and address the systemic challenges faced by minority students in the education system.
Problem
The general problem under investigation is the existence of Segregation and ineffectiveness in American education for minority students, as substantiated by the widening education gap (Reardon, (2016); Rivkin, (2016); Rothstein, (2015); Rothstein, (2015)). This research will discuss systemic factors, policies, and practices contributing to the observed disparities in academic outcomes between minority students and their non-minority counterparts research in addressing this problem, the study aims to foster a comprehensive understanding of the challenges faced by minority students in accessing equitable and adequate educational opportunities.
Segregation and the ineffectiveness of American education for minority students occur within the broader American education system. It affects minority students, referring to individuals who belong to racial or ethnic groups that are racially marginalized or underrepresented in the educational system. These populations include but are not limited to African American, Hispanic/Latino, Native American, and specific Asian American communities.
Segregation and educational ineffectiveness impact minority students across different grade levels, from elementary to high school, and can persist into higher education. The consequences of this problem are reflected in the widening education gap, which refers to the disparities in academic achievement, graduation rates, college enrollment, and other educational outcomes between minority students and their non-minority counterparts.
It is essential to recognize that the effects of Segregation and ineffectiveness extend beyond the individual students and have broader implications for society. The perpetuation of educational disparities contributes to socioeconomic inequalities, limited opportunities for advancement, and systemic inequities. Addressing this issue is crucial for promoting educational equality and equity and creating a more inclusive, equitable, and just education system.
Findings
The literature suggests that modern-day De facto Segregation is not a naturally occurring phenomenon but a ramification of societal policies that dictate school boundaries and focus on building predominantly wealthy white and elite neighborhoods  (Farinde, Adams, & Lewis, (2014); Flippen, (2016); Gopalan, (2019); Grove, Ogden, Pickett, Boone, Buckley, Locke, Lord, & Hall, (2018); Johnson, (2014); Karnaze, (2018). 
The issue of Segregation and ineffectiveness in American education for minority students, as indicated by the widening education gap, has been a subject of research and scholarly discussion. Several studies have explored this topic and have provided insights into the factors contributing to the observed disparities. 
Key Points Commonly Discussed in the Literature:
· Segregation: Numerous studies have highlighted the persistence of racial and ethnic Segregation in American schools. This Segregation can occur through various mechanisms, including residential patterns, school district boundaries, and tracking practices. Such Segregation can limit access to quality educational resources, including experienced teachers, advanced coursework, and adequate facilities (Benson, Bryant, & Gezer, (2020); Capers, (2018); Flippen, (2016); Gopalan, (2019); Grove, Ogden, Pickett, Boone, Buckley, Locke, Lord, & Hall, (2018)).
· Resource Disparities: Research has demonstrated significant disparities in educational resources between schools serving minority students and those serving non-minority students. Minority students are often more likely to attend underfunded schools with fewer resources, including textbooks, technology, and extracurricular programs. These resource disparities can contribute to inequities in educational opportunities and outcomes (Adamson, & Galloway, (2019); Morgan, Woods, Wang, Hillemeier, Farkas, & Mitchell, (2020); Rios, (2017); Stern, (2021).
· Achievement Gap: The widening education gap between minority and non-minority students is well-documented. Studies have shown persistent disparities in academic achievement, standardized test scores, graduation rates, and college enrollment rates. These gaps can be attributed to various factors, including unequal access to quality education, socioeconomic disparities, cultural biases, and systemic barriers (Adamson, & Galloway, (2019); Benson, Bryant, & Gezer, (2020); Brewer, Lubienski, & University of Colorado at Boulder, N. E. P. C. (2017); Coley, Spielvogel, & Sims, (2018); Johnson, (2014); Reardon,  (2016).
· Inequitable Discipline Practices: Research has also highlighted the disproportionate disciplinary actions imposed on minority students, leading to higher suspension and expulsion rates. This disciplinary disparity contributes to adverse educational outcomes and further widens the education gap ( Benson, Bryant, & Gezer, (2020); Capers, (2018); Eckes, (2015); Farinde, Adams, & Lewis, (2014); Karnaze, (2018); Morgan, Woods, Wang, Hillemeier, Farkas, & Mitchell, (2020); Taylor, Anderson, & Frankenberg, (2019).
· Ineffectiveness of Interventions: Despite efforts to address disparities, some studies suggest that specific interventions have not successfully narrowed the education gap for minority students. Factors include limited implementation, inadequate resources, and a lack of culturally responsive teaching practices; the factors cited as potential reasons for the ineffectiveness of these interventions (Danns, (2018); McLaughlin, (2017); Monarrez, Kisida, & Chingos, (2019); Rivkin, (2016); Rothstein, (2013); Rothstein, (2015); Rothstein, (2019); Saporito, (2017); Schleimer, Buggs, McCort, Pear, Biasi, Tomsich, Shev, Laqueur, & Wintemute, (2022); Taylor, Anderson,  & Frankenberg, (2019); Waldring, (2016).
Known Facts 
Because Segregation exists in American history, some of its features are well known. One such characteristic is that De facto Segregation refers to the population of a single race (95%-100%) in a single school campus or district (Rothstein, 2015). A second well-known element in educational Segregation is that the education gap widened significantly and continues to widen steadily after desegregation. A commonly known attribute of De Facto segregation is neighborhood gentrification, in which neighborhood boundary changes occur within a school district to include wealthier neighborhood residents and exclude more marginalized residents. A final well-known distinction of De Facto Segregation is that schools in areas without gentrification remain within district boundaries but tend to consist of students from more marginalized households (Farinde, Adams, & Lewis, (2014); Flippen, (2016; Gopalan, (2019); Grove, Ogden, Pickett, Boone, Buckley, Locke, Lord, & Hall, (2018);  Johnson, (2014); Karnaze, (2018)).
Explanations of this Problem
There have been many disputes on the persistence of De Facto Segregation in American education systems. One stance is that De Facto Segregation is not predetermined but rather a naturally occurring phenomenon that negatively affects minority students (Neutral Stance (Creswell & Guetterman, 2018a). Another viewpoint is that De facto Segregation is predetermined due to governmental policy and programming (Bias-Against Stance). Yet, another perspective posits that De Facto Segregation is not predetermined but happens because people of similar cultural backgrounds gather together (Bias-For Stance). Neither of these perspectives suggests that De Facto  Segregation does not, but instead, they dispute its antecedent or point of origination.
Further Exploration
To expand on this dissertation topic, future researchers may want to explore how minority students would fare if more of them experienced diversity in education. One could analyze why similar race populations populate specific neighborhoods. It would be beneficial to examine how schools, districts, states, and the federal government could equalize expendable funds for education in all communities so that all students have equal access to education. Extension studies could research the State Board of Education and develop ways to ensure each school site is as equitable and equal as possible. One could investigate why the Federal Government fails to regulate American education to provide that it aims to equalize the student experience throughout the United States. Furthermore, future researchers should investigate how minority students fare in diverse school campuses and districts compared to single-race school campuses and neighborhoods. 
Positionality
I have taken a neutral stance on this topic. By adopting a neutral stance, the research aims to explore the factors contributing to the observed disparities without presupposing the presence or absence of Segregation or inefficacy (Creswell & Guetterman, 2018a). The analysis intends to provide a comprehensive understanding of the complexities surrounding minority education, enabling informed discussions and potential strategies to address the widening education gap.
I resided in a marginalized neighborhood. My neighborhood was diverse, with no one ethnic group encompassing more than 25% of the student population. There was a diverse student population as well. However, a segregated teacher population persisted and failed to reflect the demographics of the students. Educators were 95%-100% single-race Caucasian. Students from my community struggled though I soared educationally. When my neighborhood became gentrified, the minority student population decreased, and academics increased significantly though many of the same educators remained. Diversity fell as a result, while students from marginalized people struggled even more. 
Despite my educational history, I have taken a neutral stance on this topic because I do not want my findings to be invalidated or unreliable due to researcher biases.
Theoretical/ Conceptual Framework
This study investigates educational Segregation and the ineffectiveness of American education for minority students. Minority students refer to marginalized African American, Hispanic, Latino, and Native American students. The widening education gap evidences the study's investigation and may draw upon various theoretical and conceptual frameworks. However, the Critical Race Theoretical Framework is the abstract theory that best fits this study.
· Critical Race Theory: In 1835, Alexis De Tocqueville, a French observer, wrote about his observations of American society and race relations between whites and blacks. His theoretical framework examines how race and racism intersect with education and societal structures. It explores the role of power, privilege, and systemic discrimination in perpetuating educational disparities for minority students.
Problem Statement 
The educational landscape in the United States reveals a pattern of Segregation and ineffectiveness in education, particularly related to minority students. The prevailing evidence is manifested through a widening education gap between minority and non-minority students, indicating significant disparities in academic outcomes. This phenomenon demands comprehensive investigation to discern the factors contributing to Segregation and inefficacy in American education and to identify potential remedies to bridge the educational divide.
Purpose
This dissertation examines the correlation between American education for minority students and the observed widening education gap. By objectively investigating the available data and relevant research, this study aims to reveal why Brown versus the Board of Education legislation was unsuccessful and shed light on Segregation and ineffectiveness within the American education system. The purpose of this study is to; (1) Inform the education profession, (2) Understand the educational perspectives of minority students, (3) Suggest adjustments that equalize education for all, and (4) Identify ways to close the educational gap for minority students.
Research Questions 
To adequately address the topic of De Facto Segregation in the American education system, I will use subtopics (Creswell & Guetterman, 2018a). These subtopics inform the research questions listed below.  
1. What are the experiences and perceptions of minority students regarding Segregation and its impact on their educational opportunities and outcomes?
2. How do educators and school administrators understand and interpret the causes and consequences of the widening education gap for minority students?
3. How do parents and community members perceive the role of schools and educational policies in addressing the widening education gap for minority students?
Research Methodology
The research methodology used for this study is a Sampling Procedure: The sampling procedure for this qualitative study would involve purposive sampling to select participants who can provide rich and in-depth insights into the research topic. The researcher may aim to include a diverse range of participants, including students, teachers, administrators, and support staff from the California Military Institute (CMI) within the Perris Union High School District, the Bowling Green Charter Complex within the Sacramento City Unified School District, and the Gregory Lincoln Education Center with the Houston Independent School District. The selection of participants is based on their firsthand experiences and perspectives on the Segregation and ineffectiveness of American education for minority students.
Research Design and Operations:
Data Sources:
For this dissertation, I plan to use several qualitative research strategies; These include interviews, observations, and document analyses. Discussions refer to the individual interviews conducted with students, teachers, administrators, and support staff. The semi-structured interviews will allow participants to share their experiences, perceptions, and insights regarding Segregation, effectiveness, and the education gap. Observations pertain to the researcher conducting observations within the school setting, including classrooms, hallways, and other relevant areas, to observe the dynamics of Segregation and its potential impact on educational experiences. Finally, Document Analysis implies evaluating documents such as school policies, curriculum materials, and relevant reports to understand better the institutional context and its relationship to Segregation and effectiveness. These three data collection strategies will reveal the implications and perspectives of minority students in the American education system.
The data collection for this study will be evaluated using the MaxQDA coding program.
This dissertation will be analyzed using Thematic Analysis. The interview and field notes from the observations will be transcribed and investigated for thematic connections. The researcher will identify recurring themes, patterns, and categories related to Segregation, effectiveness, and the education gap. Documents will be analyzed to examine and determine critical articles and information relevant to the research questions. Data Coding will then take place. The qualitative data collected through interviews, observations, and document analysis will provide rich and nuanced insights into the experiences, perceptions, and institutional dynamics related to Segregation and effectiveness in American education for minority students at the California Military Institute, the Gregory Lincoln Education Center, and the Bowling Green Charter Complex. Through thematic analysis and interpretation of the data, the researcher will be able to address the research questions and contribute to understanding the research topic within this specific context.
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